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Since the initiation of policies to 
promote the school-to-work 

transition in 1984, there have been 
small but steady gains in school 
completion and post-secondary 

employment on the part of students 
with disabilities  (U.S. Department 

of Education, 2009) 

Nevertheless!!. 

The post-school outcomes experienced by a substantial 
number of youth with disabilities suggest that too many 
are exiting school without the skills, attitudes, 
experiences and linkages that will allow 
successful transition to the world of work. 

 
Employment two years out of high school: 

 Intellectual Disabilities – 25% 
 Autism – 32% 
 Emotional and Behavioral Disorders – 36% 
 Learning Disabilities Ð 46% 
 Speech and Language Impairments Ð 58% 
 Youth without disabilities Ð 63% 

(Wagner et al., 2005) 
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Student success depends on  
an effective interaction of 

multiple variables   

Student Characteristics Instruction and  
Adult Behavior 

The nature of the  
Task/activity being 
asked of the student  

Success in Adult Transition 

Job and Academic Skills 

Social Skills Challenging Behaviors 

Challenging behavior and poor social skills often prove much more 
limiting for students with disabilities than does lack of job or academic 
skills. 

Unfortunately!! 
¥! Parents, in an effort to advocate for their child, often engage in problem solving for 

their child Ð limiting the students ability to problem solve. 
Ð! Students fail to understand the natural contingencies of their behavior. 
Ð! Students fail to learn critical self-regulation and problem solving strategies. 

¥! Schools often fail to provide social skill instruction in an authentic manner or work to 
promote the maintenance and generalization of these skills. 

Ð! Most often social skill instruction takes place in ‘pull out’ sessions with ‘structured’ 
interactions. 

Ð! The participants are typically all students with social skill deficits. 
Ð! The social skill curricula often holds little value for students with disabilities. 

¥! With increased instruction of students with disabilities in general education settings, 
students often are not provided the opportunity to learn and practice strategies to 
address behavior problems. 

Ð! Schools fail to actively teach behavioral and or cognitive behavioral strategies to promote 
self-regulation. 

Ð! General education teachers are provided very little instruction in classroom management 
and addressing the behavioral needs of students as part of their pre-service education. 

Ð! Understandably, teachers are reluctant to initiate situations that might evoke problem 
behavior on the part of students with challenging behavior in large general education 
classrooms. 

¥! Employers often do not have the structures in place to teach the critical social 
dimensions of the jobs they assign to their employees. 

Ð! Lack of understanding of the student’s strengths and limitations 
Ð! Low tolerance for problem behavior as it can result in the loss of customers, destruction of 

product, etc. 
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Failure of school personnel to 
understand the complex nature 

of behavior 

Culture 

Needs and 
Desires 

Disability 

Habit 
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Behavior Problems can Occur 
for many different reasons: 

¥! Knowledge deficits 
Ð! Does not know what is expected 
Ð! Not enough practice of skill 
Ð! Has not learned to generalize skill 

¥! To communicate intent -  if 
language impaired 
Ð! Indicate physical discomfort 
Ð! Indicate frustration or need for help 

¥! Sensory/Perceptual Needs 
Ð! Stereotypic or self-injurious  
Ð! Sensory input needs 

¥! Attention 

¥! Power or Control 
¥! Escape 

¥! Tangible reward 
¥! Peer Affiliation 

¥! Justice or Revenge 

(Modified from: Neal & Cessna, 1993) 
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The best way to address 
challenging behavior is to 

prevent it! 
¥! We know far more about 

effective prevention 
strategies than we do about 
how to address challenging 
behavior once it occurs. 

¥! Effective schools program 
for students at several 
levels. 

Maximizing Student Success 

¥! The parent, teacher and 
or concerned employer 
can do a great deal to 
promote student 
success. 

¥! You can ‘set the stage 
for success ’ 

¥! Don’t wait for students 
to fail before offering 
support - be proactive in 
your instruction 

Clear Expectations 

¥! Far too often, the expectations for desired 
behavior are implied rather than clearly stated 
for everyone to understand. 

¥! This is especially true for students with 
disabilities Ð these students often require more 
systematic instruction with direct feedback 

¥! Often stress what a student should not do , with 
no clear indication of what                             
they should do.  
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Respect for adult 
authority 

¥! What situations are likely to result in a 
student becoming disrespectful? 

¥! How could a student in your class/school/
work place indicate his/her concern in a way 
that all of the adults would accept as 
appropriate? 

How will this be taught 
to the students? 

¥! Direct instruction related to the expected 
behavior. 
Ð! Examples 
Ð! Non-examples (close and far approximations) 

¥! Opportunities to practice the desired 
behavior with feedback. 

¥! Learning is a process Ð there will be 
errors. 

Teaching Behavioral Expectations 
& Routines 

¥! Establishing Behavioral Routines 
1.! Explain Ð identify a clear purpose for the desired 

behavior 
2.! Specify Student Behaviors Ð indicate what the 

students should do not just what they should not do 
3.! Model Desired Behavior- teacher or peer displays 

skill performed correctly 
4.! Lead - Student Practice Ð require student to practice 

skill with coaching assistance. Each individual 
student should get an opportunity to practice the 
routine 

5.! Test/ Monitor - ask student to display the skill 
without teacher assistance  

6.! Provide Feedback -- provide specific & immediate 
positive feedback when the skill is performed 
correctly & review regularly 
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Learn to “Double Dip”  
Combine academic and social 

skill instruction when teaching 
¥! Identify critical needs and 

select readings that have 
this as the theme. 

¥! Employ instructional 
strategies that allow 
students to learn and 
practice social skills. 

¥! Whenever possible use 
instructional consequences 
for behavioral infractions 

Bibliotherapy Index 

PreCorrection 
     (Colvin, Sugai, & Patching, 1993) 

¥! Pre-correction statements should be provided prior to the 
students involvement in particularly problematic behavior 
or prior to unstructured activities.  This will help facilitate 
the development of self-regulation skills. 

¥!   Pre-Correction typically involves seven steps):   
Ð! Identify the context and the predictable behavior(s) of concern.  
Ð! Specify expected behaviors (this should be done in a calm 

informative manner not as a warning), 
Ð! Modify the context (as needed) . 
Ð! Conduct behavioral rehearsals (provide opportunities for student 

to practice), 
Ð! Provide strong reinforcement for the display of expected 

behaviors Ð (attend to desired behavior), 
Ð! Prompt expected behaviors prior  to performance, and 
Ð! Monitor the plan 

Knowledge, alone does not 
determine behavior 

¥! Think about a group 
of students playing 
ball. 

¥! If one of the 
student ’s gets 
pushed out of the way 
- he may find himself 
in the midst of a 
social problem. 

¥! How will he determine 
what action to take? 
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Learned behavior takes time to  
learn and even more time to unlearn 

¥! Over time, behavior becomes 
neurologically supported - scripted or 
automatic responses 

Immature neuron 

As neurons become stimulated  
they develop 

As adults, we seem to forget everything 
we know about learning when we 

address behavior 
¥! We often fail to clearly 

identify expected behavior  

¥! We seldom teach expected 
behavior 

¥! We employ vastly different , 
and typically ineffective, 
intervention strategies 

How did you learn this? 
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Student Recommended for CICO 

CICO Implemented 

Parent 
Feedback 

Regular Teacher  
Feedback 

Afternoon 
Check-out 

Morning  
Check-in 

CICO Coordinator 
Summarizes Data  

For Decision Making 

Bi-weekly Meeting 
to Assess Student  

Progress 

Graduate  
Program 

Revise 
Program 
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0 = No 
1= Good 
2= Excellent 

  Be Safe    Be Respectful             Be Your Personal Best Teacher/ 
  initials 

Comments  

Keep hands,  
feet, and 

 objects to self 
Use kind words 

and actions Follow 
 directions Working in class 

  Class      0       1       2           0       1       2        0       1       2          0       1       2        

 Recess      0       1       2           0       1       2        0       1       2             

  Class      0       1       2           0       1       2        0       1       2          0       1       2        

 Lunch      0       1       2           0       1       2        0       1       2             

  Class      0       1       2           0       1       2        0       1       2          0       1       2        

 Recess      0       1       2           0       1       2        0       1       2             

  Work setting      0       1       2           0       1       2        0       1       2          0       1       2        

     Total Points =                            
Points Possible =            50 

             Today ______________
% 

        Goal ______________
% 

Check-in / Check-out 

Adults frequently employ 
punishment alone to 
address undesired 

behavior 

¥! Most actions are 
meant to suppress 
the undesired 
behavior 

You two have lost  
recess for a week! 

Uniform Code of Discipline 

¥! Consistent and uniform 
expectations for behavior 
is important 

 

¥! Consistent and uniform 
consequences for a given 
behavior is not the best 
practice  
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Does anyone speed when you 
drive? 

¥! Are there places you 
don’t tend to speed? 

 
¥! Generally has more to 

do with the likelihood of 
being caught than the 
nature of the fine. 

Selecting Consequences 

¥! Should develop, maintain, or 
maximize the relationship between 
the student and teacher. 

¥! Should allow student to learn an 
alternative pro-social behavior. 

¥! Should allow student to practice 
the alternative behavior. 

¥! Should be rather quick and simple 
to apply. 

¥! Should minimize student resistance. 

Instructional Consequences 

¥! Problems on 
playground 

 
 

¥! Aggression 
 
¥! Disrespect/           

Insubordination 
 
 

¥! Truancy 

¥! Structured play group 
for a specified period 
of time. 

¥! Intensive anger 
management curriculum. 

¥! Lessons on dealing with 
authority and an adult 
mentor 

¥! Service learning 
activity 

The consequence must teach the desired alternative response nit just make 
it less desirable to engage in the undesired response. 



12 

Simple Consequence to 
Reduce High Rate Behaviors 

    

    

    

 

 

Hero System Ð dependent on one student’s behavior 

Group Contingency Ð chart addresses every students’ behavior 

INTENT 

Honest and Caring 
Communication and Feedback 

BEHAVIOR 

IMPACT 

What did you observe? 

How did it make you  feel? 

Was that the intention of the 
individual? 

Self-Regulation/Self-Control 
¥! Self-monitoring Ð the ability to 

collect data or otherwise 
identify one’s own thoughts  
and behavior. 

¥! Self-evaluation Ð to be able to 
judge one’s performance 
accurately against some 
standard of performance. 

¥! Self-reinforcement Ð the ability 
to deliver self-praise or a 
reward contingently on the 
display of a specified desired 
behavior. 
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Self-Instruction Training 
                               (Meichenbaum & Goodman 1971) 

¥! Cognitive Modeling Ð the teacher 
performs a task while talking aloud; the 
student observes. 

¥! Overt External Guidance Ð The 
student and teacher both perform the 
task while talking aloud together. 

¥! Overt Self-Guidance Ð The student 
performs the task using the same 
verbalizations as the teacher (talk 
together). 

¥! Faded Self-Guidance Ð The 
student whispers the instructions (often 
in an abbreviated form) while going 
through the task. 

¥! Covert Self-Guidance Ð The 
student performs the task, guided by 
self-speech. 

Cognitive Restructuring 

Altering irrational, dysfunctional or 
maladaptive patterns of thought. 

¥!Process: 
Ð!Identify and understand the 

triggering events causing the 
student difficulty. 

Ð! Identify and understand the 
student’s thoughts in response, 
and 

Ð!Help the student alter the 
irrational, dysfunctional or 
maladaptive thoughts. 

“I ’m stupid.  I 
can’t do this 
math work.  
Girls aren ’t 
good at math 

anyway.” 

To effectively impact student 
behavior, we must openly 
address adult behavior 

¥! For the most part student 
behavior works and there is 
little incentive for students 
to change. 

¥! Adults are not receiving the 
support and guidance they 
require to be successful with 
an increasingly diverse 
student population. 

¥! Students pay the price!!! 

F 
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Most schools have a teacher 
who screams at children. 

¥! Screaming at children or using 
interventions that embarrass or 
belittle children are seldom 
effective. 

¥! These have an impact on the entire 
school climate. 

¥! Who deals with the teacher who 
screams at your school? 

¥! Why do they scream? 

Teacher behavior impacts 
student behavior 

Student 
talks-out 

X X X X X X X X X X X X X 

Teacher 
response 

1 1 2 1 3 1 1 2 1 3 3 1 2 

              
 

 

1 = Verbal Reprimand 

2 = Planned Ignoring/No Response 
3 = Positive response to talk-out  
      (response desired by student) 

Classroom Layout 
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Teacher Attention and 
Feedback 

Opportunity 
to Respond 

Verbal 
Reprimand 

for Behavior 

Verbal 
Praise for 
Academics 

Verbal 
Praise for 
Behavior 

Academic 
Correction 

///// /////  
//// 
    (14) 

//   
(2) 

///// /// 
(8) 

/// 
(3) 

// 
(2) 
 

/// 
(3) 

///// ///// // 
(12) 

// 
(2) 

Peer Triad Support 
¥! Designed to provide feedback, not evaluation. 
¥! Three teachers self-select for participation 
¥! Once every three weeks, the teacher is observed by two 

peers. 
¥! The other two weeks in the 3-week cycle the teacher 

observes others. 
¥! Data-based feedback Ð two things the teacher did well and 

two things that could be improved. 
¥! Host teacher can set the focus for the observation. 

No one likes change but a wet 
baby! 


